
San Antonio Independent School District (TIF 5 Grantee) 

TQP Annual Summit – June 2018 

Recruitment, Selection, and Hiring Aligned Strategies  

*Please note that short answer and interview rubrics are not included nor available.  

 

1. Overview of Master Teacher Selection Process + short answer summary 

2. Master Teacher Job Posting (note advertisement of other retention strategies – such as 

incentives; and connected to purpose and competencies of the Master Teacher within the 

description of the job).  

3. Master Teacher recommendation form 

4. Master Teacher Video Selection process 

5. Master Teacher Selection Videos rubric.  

6. Principal script for interview candidate.  

7. T-TESS Rubric (SAISD’s core competencies) 

8. T-TESS Teacher Handbook  
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2018-2019 SAISD Master Teacher Selection Process 
• Overview of the Three-Step Selection Process (page 1) 
• Step One Documents (pages 2-6) 

Overview 

 

Step One – Online Application and Document Upload 

Online Application  

Complete and submit the online SAISD Master Teacher application, including all components listed in the column 
“Application Progress.”  

Note: a Master Teacher applicant must include his or her current supervisor in the References section. For applicants 
who are currently classroom teachers, this will be the applicant’s current campus principal. An applicant may wait and 
add the supervisor at a later date; however, the applicant may not advance to Step Three without the supervisor’s 
completed online reference.  

Step One Document Upload 

• Complete three short-answer questions and additional information on this document (pages 2-3).  
• Submit data evidence of success in achieving high levels of student growth in the grade/subject for which they 

are applying. Guidelines for data submission and an alternative option for applicants who are not currently 
working in a classroom setting are provided below (page 5).  

• Submit your most recent summative evaluation. 

Combine the documents listed above (including this document) into one PDF file and upload the PDF file as the first 
“Additional Attachment” in the Attachments section of the online application. Instructions for combining the documents 
into one PDF are provided on page 6. 

 

Step Two – Classroom Video or Demonstration Lesson 

Applicants who advance from Step One will receive an email inviting them to submit their Step Two classroom video, a 
10-15 minute unedited video of themselves delivering instruction to their students. Guidelines for the video will be 
provided to applicants who advance to Step 2. The guidelines will also provide options for applicants who are not able to 
submit a classroom video.  

 

Step Three – Campus Interview 

Applicants who advance to Step Three will be notified by email. Then, SAISD principals may contact Step Three 
candidates to schedule on-campus interviews. Since interviews are at the discretion of principals, every applicant may 
not receive an interview. 

Step 1: Online Application 
and Document Upload

Step 2: Classroom Video 
or Demonstration Lesson Step 3: Campus Interview
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Step One Documents: 

Short Answer Questions, Additional Information, Data Submission 

 

Applicant Name: ________________________ 

Applicant Email Address: ________________________ 

 

 

Short-Answer Questions 

Directions: Enter your responses below each of the questions.  

1. Why are you interested in the Master Teacher role with SAISD, and what strengths would you bring to the role? 
Reference your most recent summative evaluation to support your answer. (100-word limit) 

 

 

 

2. What is your philosophy towards teaching students who are achieving significantly below grade level? (100-word 
limit) 

 

 

 

3. Describe the impact you have had on student growth over time and describe how you use student data to inform 
your practices in the classroom. (250-word limit)  
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Additional Information        

1. What grade level or subject are you applying for? (Note: The data evidence of success you submit should be of 
the same grade level/subject for which you are applying.) 

Examples: 

• 3rd grade  
• 4th grade (bilingual) 
• 6th grade Math 
• 7th grade Science 
• Biology 
• English II 

Your response: 

 

 

2. Do you have supplementary content expertise area(s)?   

Examples: 

• Advanced Placement (AP) 
• Bilingual/ESL/Dual Language 
• Early Childhood Education (ECE) 
• Gifted and Talented Education (GATE) 
• International Baccalaureate (IB) 
• Special Education 

Your response: 

 

 

3. Is there anything else you would like to share with us about your areas of expertise?  

 

Your response:  
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Data Submission (Evidence of Success)  

SAISD is seeking Master Teachers whose proven effectiveness with students will positively impact District needs. In this 
section you will indicate where you believe you can have the most impact and provide data to support your selection. 

1. Enter an “X” in the District Need column below to indicate the area where your recent classroom data indicates 
that you could have the most impact on student performance and/or growth. You may enter more than one X if 
your data supports more than one area of District need.  

 

 

District 
Need 

Grade Level Subject Area 
Student 

Population 
Performance Levels Yielding Greatest Impact  

 Grades 3, 4, 6, 7 Reading  All Students STAAR Passing Rate: >= 70% STAAR Growth: >= 60% 

 Grades 4-8 Reading, 
Math  

Prior Year 
Failers 

STAAR Passing Rate: >= 50% STAAR Growth: >= 60% 

 High School English I, 
English II, 
Algebra I  

1st-time 
testers 

EOC Passing Rate: >= 70% EOC Growth: >= 60% 

 High School English I, 
English II, 
Algebra I, 
Biology, US 
History  

Re-Testers EOC Passing Rate: >= 50% Growth Not available 

 Grade 4 &7 Writing  All Students STAAR Passing Rate: >= 70% Growth Not available 

 Grades 5 & 8 Science  All Students STAAR Passing Rate: >= 70% Growth Not available 

 All Levels Reading & 
Math  

ELL >10 points above District passing 
average 

(Reading 2017: >52%,           
Math 2017 >68%) 

STAAR/EOC Growth: >= 60% 

 All Levels Reading & 
Math  

SPED >10 points above District 
average on STAAR/EOC 

(Reading 2017: >37%,             
Math 2017 >47%) 

STAAR-ALT: >90% 

STAAR/EOC Growth: >= 60% 

STAAR-ALT: >=80% 

 Grade 8  Social Studies  All Students STAAR Passing Rate: >= 70% Growth Not available 

 High Schools AP/IB 
(Subjects 
other than 
Spanish) 

All Students % Scoring 3,4, 5 on AP/IB Exam: 
>=40% 

Growth Not available 
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2. Provide recent classroom data evidence that best supports your indication above. Examples of data evidence 
are:  

a. STAAR/STAAR ALT/EOC, PARCC reports, AP/IB scores 
b. MAP, iStation, Circle, ITBS reports 
c. Other state-adopted criterion/norm-referenced assessments   

 
Please redact or obscure student names and other identifying information before scanning data reports. 
Instructions for submitting documents appear on page 6.  

 
3. Provide a brief explanation of the data you are providing and what it shows about your ability to support 

student performance and/or growth. 

Your response (100 words or fewer): 

 
 
 
 
 
 

4. Alternate Option for teachers (such as intervention teachers) whose students’ STAAR and EOC data is attached 
to a different teacher of record:  Provide a recommendation letter from your principal explaining your impact on 
the students you supported. Student data should be cited in the recommendation letter. 
 
Alternative Option for education professionals currently without students or student data (such as 
implementation specialists and instructional coaches):  Provide a recommendation letter from a principal or 
district-level staff member explaining your impact and average student growth data from the classroom 
teachers you supported. Classroom data should be cited in the recommendation letter. 
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Directions for Uploading Step One Documents 

 
1. Gather the documents listed below into one folder on your computer:  

 
 2018-2019 SAISD Master Teacher Selection Process (this document) 
 Classroom data report(s) 
 Recommendation letter, if applicable (See Alternate Options above) 
 Your most recent summative evaluation 

 

2. Combine all documents into one PDF document. Here are three ways you can do this task: 
a. Option 1: Physically print all documents and scan them into one PDF file. 
b. Option 2: Use Adobe Acrobat Professional, if available, to combine the documents into one PDF file. 
c. Option 3: Email documents to MasterTeacher@saisd.net. We will gladly combine the files into one PDF 

for you and email the PDF back to you.  
 

3. Name the PDF file with your last name, your first name, and the words Step One.  
Example:   Smith_Tasha_Step_One  

Example:   Garcia_Dan_Step_One 

 
4. Upload the combined PDF document into your online application as one of the two “Additional Attachments.”   

 

For questions, please contact us at MasterTeacher@saisd.net . We will make every effort to reply within one business 
day.  
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San Antonio Independent School District
Master Teacher - (For the 2018-2019 School Year) (3182)

JOB POSTING

Job Details

Title Master Teacher - (For the 2018-2019 School Year)

Posting ID 3182

Description Opening: December 13, 2017
Closing: Until Filled
Reports To: Campus Principal
Wage/Hour Status: Exempt
Pay Grade: Teacher Salary Schedule + stipends (see terms of employment)

Terms of Employment:

10 months/187 days per year. Master Teachers will receive a base salary in accordance with their
placement on the SAISD 2018-2019 teacher salary scale on a term or probationary contract, as
applicable. Master Teachers are eligible for the following stipends:

• $7,500 Master Teacher Extended Workday Stipend for extended day teaching. On average
this equates to five (5) additional hours per week of instruction throughout the 2018-2019 school
year.

• $7,500 Master Teacher Additional Days Stipend for twenty (20) days of required professional
development and student engagement. Typically, this includes five (5) days training and ten (10)
days of instruction with students before the first day of school; and five (5) Saturdays of
professional development scheduled throughout the school year.

• Additional Stipend Opportunities. Secondary math, science, or bilingual teachers are eligible
for an additional $2,000 stipend provided stipend are assigned and requirements are met.

Continuation in position and assigned stipends will be reviewed annually and will be dependent upon
performance measures, to include student performance/growth and annual appraisals. If a Master Teacher
is assigned to a Teacher Incentive Fund Campus, the Master Teacher stipends will be 100% funded
through the Federal Teacher Incentive Fund Grant.

Summary and Primary Purpose:
If you are a transformative teacher with unrelenting determination to see your students succeed, the
Master Teacher role at SAISD will empower you to magnify your impact on students. Master Teachers are
experienced champions of children with proven track records of success in the classroom. Master
Teachers embrace innovation, are capable team players, demonstrate a growth mindset, work
collaboratively to maximize student potential, and desire to continuously improve their own instructional
practice. Master Teachers will be responsible for accelerating their students’ learning, and ensuring that
they reach their maximum potential for intellectual, emotional, physical, and social growth.

Your Classroom:
You will teach a classroom of students and will have the opportunity to move them from ‘at-risk’ to ‘at-
promise’. Your classroom will operate an extended school day (and an optional extended year), and utilize
innovative instructional models that lead result in accelerated student learning. Visit www.saisd.net/
masterteachers to learn more about SAISD’s Master Teacher initiative.

Major Responsibilities and Duties:
(The following statements describe the general purpose and responsibilities assigned and should
not be construed as an exhaustive list of all responsibilities, skills, efforts, or working conditions
that may be assigned, or skills that may be required.)

Master Teachers will perform all the responsibilities of SAISD teachers. Given the unique
requirements of the role, Master Teachers may also:
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• Identify and work with overage students to provide individualized support and
interventions to ensure academic acceleration

• Monitor students at-risk of becoming overage and ensure strategies for
prevention are put into practice.

• Use innovative practices based upon the Master Teacher’s expertise and experience to
maximize student growth

• Plan and implement Project-Based Learning units directly tied to conceptual essential questions
and aligned to SAISD curriculum

• Utilize team-teaching and flexible grouping to ensure instruction is personalized to the needs of
students.

• Plan and use appropriate instructional and learning strategies, activities, materials, and
equipment that reflect understanding of the learning styles and needs of students assigned

• Foster students’ goal-setting practice; Help students analyze and improve study methods and
habits

• Participate in regular staff development activities that are targeted to Master Teachers to
improve teaching skills, particularly related to engaging, motivating, and accelerating students

Measures of Success:

Outcomes:
• Demonstrates above-average class growth on the MAP, STAAR, or other assessments

Outputs:
• Implements project-based learning units, which are scaffolded according to the needs of

students
• Regularly assesses students, sets academic and socio-emotional goals with students, and

provides engaging student-centered instruction to support students to reach goals
• Collaborates with team-teachers and other staff to problem-solve and develop learning

experiences to support all students
• Participates in professional development for Master Teachers and cohort activities
• Communicates with parents on student progress
• Records and monitors student attendance for additional time

Minimum Qualifications:

• Bachelor's degree from an accredited four-year college or university
• Valid Texas Teaching Certificate with required endorsements for subjects and level assigned
• Candidate must have satisfactory outcome of fingerprinting background check. Non-refundable

fee (approximately $50.00) paid by the applicant.
• Two (2) years of teaching experience (by the end of the 2017-2018 school year)
• Evidence of success in achieving high levels of student growth in the grade/subject for which the

teacher is applying

Selection Process:

An overview of the three-step selection process is available at this link: 2018-2019 Master Teacher
Selection Process. Tasks for Step One are included in the overview document.

Selection Criteria:

Candidates should demonstrate:
• A strong belief that all children can excel academically
• A relentless drive to support academic success of all students, and
• An ability to adjust and be flexible to a multitude of situations in the school environment

After the initial application screening, candidates invited to continue in the selection process will be asked
to submit a teaching video demonstrating:

San Antonio Independent School District Master Teacher - (For the 2018-2019 School Year)
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• Outstanding instructional planning and ongoing assessment of student progress
• Ability to provide instruction that motivates students, closes learning gaps, and accelerates

student learning
• An outstanding learning environment where all students can learn and thrive
• Strong organizational, communication, and interpersonal skills

Extended Deadline:
Sunday, May 13, 2018

Working Conditions:

Mental and Physical Demands: Maintain emotional control under stress; work with frequent interruptions
and deadlines; Frequent walking, standing, stooping, bending, pulling and pushing; Occasional: Lifting and
carrying 10-25 pounds, 25-40 pounds occasionally, more than 45 pounds infrequently with assistance;
Pushing/pulling 10-35 pounds sporadically; assisting non-ambulatory students; frequent driving within
district

Environmental Factors: Frequent exposure to: temperature extremes (hot and cold), humidity extremes,
noise, low or intense illumination, vibration. Occasional exposure to: biological hazards (communicable
diseases, bacteria, insects, mold, fungi, etc.

Equipment: Computer, computer software programs and peripherals, resource matierials and equipment
specific to vision loss, copier, fax and other equipment applicable to the position

Expected start date: July 16, 2018

It is the policy of San Antonio ISD not to discriminate on the basis of race, color, religion,
national origin, age, sex, gender identity, gender expression, sexual orientation or disability in its
vocational programs, services or activities as required by Title VI of the Civil Rights Act of 1964,
as amended; Title IX of the Education Amendments of 1972; Section 504 of the Rehabilitation
Act of 1973, as amended, and SAISD's board policies DIA, FFH, and FFI.

Employee Acknowledgement of Receipt _______________________ Date: ____________

Hiring Administrator ______________________________________ Date: ____________

Shift Type Full-Time

Salary Range Per Year

Location CAMPUS ASSIGNED

Applications Accepted

Start Date 12/13/2017

San Antonio Independent School District Master Teacher - (For the 2018-2019 School Year)
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                 Master Teacher Recommendation Form 
                

 

This form must be completed by the Campus/Department Administrator  
and sent to Talent Management via email to MasterTeacher@saisd.net. Talent Management will forward the 
documents to Human Resources.     

 
Please complete form for each candidate being recommended    

Candidate’s Full Name:  

Candidate’s Phone Number:  
 

CID #:  
 

Position: 
(Include grade level and/or 
subject, as applicable) 

 
 

Full time/Part-time/Sub Full time: 
 

Part-time: 
 

Substitute: 
 

Dept/School:  
 

Administrator’s Name:  
 

Desired Start Date:  
 

HUMAN RESOURCES OFFICE USE ONLY 
Employee ID #:  
Approved Start Date:  
NEO Date:  
 

 

NOTE: 

Texas law requires that all prospective school employees submit to a fingerprint supported  
criminal history background check and be cleared for employment.  Newly approved employees 
 will not commence work until the Human Resources department has received fingerprint results. 
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2018-2019 Master Teacher Application Step Two: Video Submission Process 

Instructions and FAQs about the Video Submission – February 2018 

How long should the video be? 

10-15 minutes. Please note, you should only proceed to this step if you have been invited to advance to Step Two. 

 

Can I edit my video? 

Your video should not be edited and must be continuous. You may cut the beginning or the end of the video to ensure it falls 

within the 10-to-15-minute requirement. 

 

How should I film my lesson? 

You can record your lesson using any type of digital camera, smartphone, or tablet. 

 

Can I provide context for my video? 

Yes, it is important that you answer three questions about the planning of the lesson on page 4 of this document and provide 

the full lesson plan to provide the context for the video segment being submitted for review. 

 

Does the lesson plan need to follow a particular format? 

No, but we would expect to see the relevant state standards (Texas Essential Knowledge and Skills) and objectives for the 

lesson.   

 

Should students appear in my video? 

For applicants within SAISD, students may appear in the video. For applicants outside of SAISD, we recommend reviewing 

your district’s FERPA and media policies to ensure compliance with student privacy laws. If you are concerned about adhering 

to your district’s policies, we recommend one of two options: 

 

1. Film your class so that no student faces or names appear in the video 

2. Contact us regarding an alternative lesson demonstration option. This could include a live demonstration by you or 

a sample lesson you conduct and film with a group of colleagues acting as students 

I already have a classroom video on my phone or on a DVD. Can I mail it or email it to you? 

No. To ensure the fidelity and integrity of the Master Teacher selection process, we are unable to review classroom lesson 

video submissions that do not follow the steps outlined here. We ask that all candidates follow the same video- submission 

procedure. 

 

Where do I upload my video, and what should I call it? 

After creating your video and ensuring it is high quality, please upload your video to Vimeo. Refer to the step by step 

instructions on page 2 of this document. 

 

Please use the following naming convention for your video: 

LastName_FirstName         Example: Green_Donna 

 

How do I share my video with SAISD? 

After uploading your video to Vimeo, enter the new video link and password into page 4 of this document along with the 

other needed information on page 4. Upload this document and your lesson plan as the second “Additional Attachment” in 

your online application. 

 

Filming Tips 

 If possible, set your camera to not use HD so that the file is smaller. File size should be smaller than 500 MB. 

 If possible, close the classroom door and windows to minimize background noise. 

 Turn on all the lights and open curtains and blinds. Point the camera away from the window light. 

 Set up your camera on a shelf or cabinet in the back corner of the room to capture more of your students, most of the 

time. Or, ask a friend to film your class for you. (If you or your students are out of frame for portions of the video, that is 

fine.) 
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Step by Step Instructions for Vimeo Uploads 

 
1. Go to www.vimeo.com 

 

2. Create a free Vimeo account 

a. In the upper left hand corner of the screen, click “Join” 

b. Follow prompts to join using a valid email address 

c. Verify your account by accessing the verification message in your email. Click “verify email address” 

in your email and follow prompts in Vimeo 

 

3. Log in to your account using the email address and password you provided 

 

4. Upload your video 

a. Click “Upload” in the upper right hand corner of your screen 

b. Choose the file to upload from your computer 

c. Enter the video information, including the Title using the naming convention described above 

(LastName_FirstName) and description 

d. Set the privacy so that only people with a password can see this video 

e. Set the password to something simple (e.g. your last name) and note the password, since you will 

need to share it with our selection team 
 

f. Click “Save” then “Go to Video;” Double check that you correctly set privacy to “Only people with a 

password can see this video” and that you set the password to something simple that you can 

remember 

After filming your class, you will need to upload your video to your computer. Once you have transferred 

the video file from your camera to your computer, please watch the video on your computer to test the video 

and audio quality before uploading it to Vimeo. Make sure that your voice and your students’ voices are clear.  

What if the file size of my video is greater than 500 MB and Vimeo says it is too large to upload? 

Please contact us at MasterTeacher@saisd.net .  

 

Choose “only people with password can 

see this video” 

http://www.vimeo.com/
mailto:MasterTeacher@saisd.net
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g. Watch your video to ensure that it is of high quality and that everything has uploaded correctly 

h. Once the video is uploaded, you can share it by clicking on the airplane icon on the upper right 

corner of your video file 
 

 
 

i. Right click to copy and paste the link to the video. 

 

j. You will need this link, and the password you selected for your video, when submitting your 

video to SAISD. Please refer to the next page for details. 

1. Go to video 

2. Save your video 

& info 
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Submission Page for Sharing Your Video and Lesson Plan with SAISD 
 

 

 

1. Enter your name as it appears on your application here:  

2. Enter your email address here:  

 

3. What are the goals/objectives for the lesson and how do they align to state content 

standards? (100 words maximum) 

 

4. How did you decide on the activities, materials, and assessments that are appropriate for 

diverse learners in this class? (100 words maximum) 

 

 

 

5. How does the sequence of the lesson address scaffolded learning and complex concepts as it 

progresses? (100 words maximum) 

 

 

 

6. Paste the Vimeo link to your teaching video here:  

 

7. Enter the password to view your video on Vimeo here:  

 

8. Paste your lesson plan into the end of this Word document.  

 

9. Save this Word document onto your computer. 

 

10. Name this Word file with your last name, your first name, and the words Step Two.  

 

Example:   Smith_Tasha_Step_Two 

Example:   Garcia_Dan_Step_Two 

 

11. Log in to your online job application and upload the Word document as one of your two “Additional 

Attachments.” (A screenshot of the Attachments page appears on page 5.) 

 

 

For questions, please contact us at MasterTeacher@saisd.net . We will make every effort to reply within one 

business day. 

Before proceeding, please ensure that you have already received an invitation to advance to Step Two. 

Videos submitted without an invitation will not be reviewed. Our team is reviewing Step One applicants on 

an ongoing basis, and we will communicate with you to inform you of our selection decision regardless of 

the outcome. 
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You can access the Attachments section of your application under the Profile tab. See the example below.  

If you are unable to upload the document, email it to MasterTeacher@saisd.net . We will gladly upload it to 

your account and email you a confirmation.  
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[This space is for your lesson plan.] 



Master Teacher Selection Videos - 2018 
Final Rating 

 

 
Essential Question and Indicator Final Rating 

Circle the Final Rating for Each Dimension 

 
 

Planning: Has the teacher designed a clear well-

organized and sequential lesson that reflects best 

practices, is aligned with State standards and is 

appropriate for diverse learners? (T-TESS 1.1) 

 

Raters: Be sure to review applicant’s answers to 

context questions and the submitted lesson plan.  

 

1-Improvement Needed 

 

2-Developing 

 

3-Proficient 

 

4-Accomplished 

 

 

Communication: Does the teacher clearly and 

accurately communicate to support persistence, 

deeper learning and effective effort? (T-TESS 2.3) 

 

 

1-Improvement Needed 

 

2-Developing 

 

3-Proficient 

 

4-Accomplished 

 

 

Classroom Environment, Routines and 

Procedures: Has the teacher organized a safe, 

accessible and efficient classroom? (T-TESS 3.1) 

 

 

1-Improvement Needed 

 

2-Developing 

 

3-Proficient 

 

4-Accomplished 

 

 

Classroom Culture: Is the teacher leading the 

class in a way that demonstrates mutual respect, 

and are students actively engaged in learning? (T-

TESS 3.3) 

 

 

1-Improvement Needed 

 

2-Developing 

 

3-Proficient 

 

4-Accomplished 

 

 

Rater Signatures 

 

 

 

 

 



SAISD Talent Management Department -  4/16/2018 

 

 

This script must be used with each Master Teacher candidate during the interview process. 
 

You are a finalist for a Master Teacher position on this campus. As such, I want to emphasize some important points that 

you should consider about this program. 

You have demonstrated a proven track record of increasing student achievement along with a desire to serve as a 

champion of children. If you are recommended for this position, my expectation is that we will see this same level of 

commitment and results in the coming school year.  

The ultimate purpose of the Master Teacher role is to impact student learning in a way that ensures students are college 

and career-ready. I will expect you to be relentless in this pursuit and when there are challenges or barriers to this, I will 

expect you to reach out to me and others so that we may collaborate on solutions. We commit to providing a high level 

of support for our Master Teachers to be successful. 

Master Teachers will also serve as teacher leaders within our school. I will welcome and expect you to collaborate with 

me and our team. You would be a resource for our entire school and I would welcome your ideas and constructive 

conversation. I will expect you to ready and available to mentor and support other teachers, both new and veteran. 

As you know, the extra hours and days connected to this position are considerable. My expectation will be that you will 

fulfill these commitments faithfully and professionally.  

If selected for this position, at the district and campus level, we will seek your input to improve on the design of this new 

role at SAISD. We are committed to listening feedback and removing barriers to the success of Master Teachers with 

students. 

I will submit my final recommendations to HR and you will be contacted regarding your status. If you are offered a 

position you will be asked to sign a document that addresses the expectations that I just shared. 

 

 

 

 

 

 

  



T-TESS RUBRIC
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PLANNING DIMENSION 1.1 
Standards and Alignment

The teacher designs clear, well-organized, sequential lessons that reflect best 
practice, align with standards and are appropriate for diverse learners.

• All goals aligned to state content 
standards.

• All activities, materials and 
assessments that:

 ˚ are relevant to students

 ˚ provide appropriate time for 
lesson and lesson closure

 ˚ fit into the broader unit and 
course objectives

 ˚ are appropriate for diverse 
learners

• All objectives aligned to the 
lesson’s goal.

• Integration of technology when 
applicable.

• Most goals aligned to state 
content standards.

• Most activities, materials  
and assessments that:

 ˚ are sequenced 

 ˚ sometimes provide appropriate 
time for lesson and lesson 
closure 

• Lessons where most objectives 
are aligned and sequenced to the 
lesson’s goal. 

• Few goals aligned to state  
content standards.

• Few activities, materials  
and assessments that:

 ˚ are sequenced 

 ˚ rarely provide time for lesson 
and lesson closure

• Lessons where few objectives are 
aligned and sequenced to the 
lesson’s goal.

• All measurable goals aligned to 
state content standards.

• All activities, materials and 
assessments that:

 ˚ are sequenced

 ˚ are relevant to students’ prior 
understanding

 ˚ integrate other disciplines

 ˚ provide appropriate time for 
student work, lesson and lesson 
closure

 ˚ reinforce broader unit and 
course objectives

 ˚ are vertically aligned to state 
standards

 ˚ are appropriate for diverse 
learners

• All objectives aligned and logically 
sequenced to the lesson‘s goal.

• Integration of technology to 
enhance mastery of goal(s).

Standards Basis: 1A, 1B, 3A, 3B, 3C

Instructional  
Planning Includes:

Instructional  
Planning Includes:

Instructional  
Planning Includes:

Instructional  
Planning Includes:

Instructional  
Planning Includes:

Distinguished Developing Improvement NeededAccomplished Proficient

STUDENT-CENTERED ACTIONS TEACHER-CENTERED ACTIONS

• All rigorous and measurable goals 
aligned to state content standards.

• All activities, materials and 
assessments that:

 ˚ are logically sequenced

 ˚ are relevant to students’ prior 
understanding and real-world 
applications

 ˚ integrate and reinforce concepts 
from other disciplines

 ˚ provide appropriate time for 
student work, student reflection, 
lesson and lesson closure

 ˚ deepen understanding of broader 
unit and course objectives

 ˚ are vertically aligned to state 
standards

 ˚ are appropriate for diverse 
learners

• Objectives aligned and logically 
sequenced to the lesson’s goal, 
providing relevant and enriching 
extensions of the lesson.

• Integration of technology to 
enhance mastery of goal(s).

 
Possible Sources 

of Evidence:

• Conferences and Conversations  

      with the Teacher

• Formal Observations/  

      Walkthroughs

• Classroom Artifacts

• Student Growth Processes
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Instructional  
Planning Includes:

PLANNING DIMENSION 1.2 
Data and Assessment

The teacher uses formal and informal methods to measure student progress, 
then manages and analyzes student data to inform instruction.

• Formal and informal 
assessments to monitor progress 
of all students and incorporate 
appropriate diagnostic, 
formative and summative 
assessments data into lesson 
plans.

• Substantive, specific and timely 
feedback to students, families 
and other school personnel 
on the growth of students 
in relation to classroom and 
campus goals, while maintaining 
student confidentiality.

• Analysis of student data 
connected to specific 
instructional strategies and use 
of results to reflect on his or her 
teaching and to monitor teaching 
strategies and behaviors in 
relation to student success. 

• Formal and informal assessments 
to monitor progress of all 
students, shares appropriate 
diagnostic, formative and 
summative assessment data 
with students to engage them in 
self-assessment, build awareness 
of their own strengths and 
weaknesses and track their own 
progress.

• Substantive, specific and timely 
feedback to students, families and 
school personnel on the growth of 
students in relation to classroom 
and campus goals and engages 
with colleagues to adapt school-
wide instructional strategies and 
goals to meet student needs while 
maintaining confidentially.

• Analysis of student data 
connected to specific instructional 
strategies and use of results to 
reflect on his or her teaching and 
to monitor teaching strategies and 
behaviors in relation to student 
success.   

• Formal and informal assessments 
to monitor progress of all 
students.

• Consistent feedback to students, 
families and other school 
personnel while maintaining 
confidentiality.

• Analysis of student data 
connected to specific instructional 
strategies.

• Formal and informal assessments 
to monitor progress of most 
students.

• Timely feedback to students and 
families.

• Utilization of multiple sources of 
student data.

• Few formal and informal 
assessments to monitor student 
progress.

• Few opportunities for timely 
feedback to students or families.

• Utilization of few sources of 
student data.

Instructional  
Planning Includes:

Instructional  
Planning Includes:

Instructional  
Planning Includes:

Instructional  
Planning Includes:

Instructional  
Planning Includes:

Distinguished Developing Improvement NeededAccomplished Proficient

STUDENT-CENTERED ACTIONS TEACHER-CENTERED ACTIONS

Standards Basis: 1B, 1F, 2B, 2C, 5A, 5B, 5C, 5D

 
Possible Sources 

of Evidence:

• Conferences and Conversations  

      with the Teacher

• Formal Observations/  

      Walkthroughs

• Classroom Artifacts

• Student Growth Processes

• Analysis of Student Data
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PLANNING DIMENSION 1.3 
Knowledge of Students

Through knowledge of students and proven practices, the teacher ensures high 
levels of learning, social-emotional development and achievement for all students. 

• All lessons that connect to 
students’ prior knowledge, 
experiences and future learning 
expectations.

• Guidance for students to apply 
their strengths, background 
knowledge, life experiences 
and skills to enhance their own 
learning.

• Opportunities for students to 
utilize their individual learning 
patterns, habits and needs. 

• All lessons that connect to 
students’ prior knowledge, 
experiences, interests and future 
learning expectations across 
content areas.

• Guidance for students to apply 
their strengths, background 
knowledge, life experiences and 
skills to enhance each other’s 
learning.

• Opportunities for students to 
utilize their individual learning 
patterns, habits and needs to 
achieve high levels of academic 
and social-emotional success.

• All lessons that connect to 
students’ prior knowledge and 
experiences.

• Adjustments to address strengths 
and gaps in background 
knowledge, life experiences and 
skills of all students.

• Most lessons that connect to 
students’ prior knowledge and 
experiences.

• Adjustments to address strengths 
and gaps in background 
knowledge, life experiences and 
skills of most students.

• Few lessons that connect to 
students’ prior knowledge and 
experiences.

• Adjustments to address strengths 
and gaps in background 
knowledge, life experiences and 
skills of few students.

Instructional  
Planning Includes:

Instructional  
Planning Includes:

Instructional  
Planning Includes:

Instructional  
Planning Includes:

Instructional  
Planning Includes:

Distinguished Developing Improvement NeededAccomplished Proficient

STUDENT-CENTERED ACTIONS TEACHER-CENTERED ACTIONS

Standards Basis: 1A, 1B, 1C, 2A, 2B, 2C

 
Possible Sources 

of Evidence:

• Conferences and Conversations  

      with the Teacher

• Formal Observations/  

      Walkthroughs

• Classroom Artifacts

• Student Growth Processes

• Analysis of Student Data
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PLANNING DIMENSION 1.4 
Activities

The teacher plans engaging, flexible lessons that encourage higher-order 
thinking, persistence and achievement.

• Questions that encourage all 
students to engage in complex, 
higher-order thinking and 
problem solving.

• Instructional groups based on 
the needs of all students and 
maintains both group and 
individual accountability.

• All students understanding 
their individual roles within 
instructional groups and 
facilitates opportunities for 
student input on goals and 
outcomes of activities.

• Activities, resources, technology 
and instructional materials that 
are all aligned to instructional 
purposes, are varied and 
appropriate to ability levels of 
students. 

• Opportunities for students to 
generate questions that lead 
to further inquiry and promote 
complex, higher-order thinking, 
problem solving and real-world 
application.

• Instructional groups based on 
the needs of all students, and 
allows for students to take 
ownership of group and individual 
accountability.

• The ability for all students to set 
goals, reflect on, evaluate and 
hold each other accountable 
within instructional groups.

• Activities, resources, technology 
and instructional materials that 
are all aligned to instructional 
purposes, are varied and 
appropriate to ability levels of 
students and actively engage 
them in ownership of their 
learning.

• Questions that encourage all 
students to engage in complex, 
higher-order thinking.

• Instructional groups based on the 
needs of all students.

• All students understanding 
their individual roles within 
instructional groups.

• Activities, resources, technology 
and instructional materials that 
are all aligned to instructional 
purposes.

• Questions that promote limited, 
predictable or rote responses and 
encourage some complex, higher-
order thinking.

• Instructional groups based on the 
needs of most students.

• Most students understanding 
their individual roles within 
instructional groups.

• Activities, resources, technology 
and/or instructional materials that 
are mostly aligned to instructional 
purposes.

• Encourages little to no complex, 
higher-order thinking.

• Instructional groups based on the 
needs of a few students.

• Lack of student understanding 
of their individual roles within 
instructional groups.

• Activities, resources, technology 
and/or instructional materials 
misaligned to instructional 
purposes.

Instructional  
Planning Includes:

Instructional  
Planning Includes:

Instructional  
Planning Includes:

Instructional  
Planning Includes:

Instructional  
Planning Includes:

Distinguished Developing Improvement NeededAccomplished Proficient

STUDENT-CENTERED ACTIONS TEACHER-CENTERED ACTIONS

Standards Basis: 1B, 1C, 1D, 1E

 
Possible Sources 

of Evidence:

• Conferences and Conversations  

      with the Teacher

• Formal Observations/  

      Walkthroughs

• Classroom Artifacts

• Student Growth Processes

• Analysis of Student Data
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INSTRUCTION DIMENSION 2.1 
Achieving Expectations

The teacher supports all learners in their pursuit of high levels of 
academic and social-emotional success.

• Provides opportunities for students 
to establish high academic and 
social-emotional expectations for 
themselves.

• Persists with the lesson until there 
is evidence that most students 
demonstrate mastery of the 
objective.

• Anticipates student mistakes and 
encourages students to avoid 
common learning pitfalls.

• Establishes systems where 
students take initiative of their 
own learning and self-monitor.

• Provides opportunities for 
students to establish high 
academic and social-emotional 
expectations for themselves.

•  Persists with the lesson until 
there is evidence that all students 
demonstrate mastery of the 
objective.

•  Provides opportunities for 
students to self-monitor and  
self-correct mistakes.

• Systematically enables students 
to set goals for themselves and 
monitor their progress over time.

• Sets academic expectations that 
challenge all students.

• Persists with the lesson until 
there is evidence that most 
students demonstrate mastery of 
the objective.

• Addresses student mistakes and 
follows through to ensure student 
mastery.

• Provides students opportunities 
to take initiative of their own 
learning.

• Sets academic expectations that 
challenge most students.

• Persists with the lesson until 
there is evidence that some 
students demonstrate mastery of 
the objective.

• Sometimes addresses student 
mistakes.

• Sometimes provides 
opportunities for students to take 
initiative of their own learning.

• Sets expectations that challenge 
few students.

• Concludes the lesson even 
though there is evidence that few 
students demonstrate mastery of 
the objective.

• Allows student mistakes to go 
unaddressed or confronts student 
errors in a way that discourages 
further effort.

• Rarely provides opportunities for 
students to take initiative of their 
own learning.

The Teacher The Teacher The Teacher The Teacher The Teacher

Distinguished Developing Improvement NeededAccomplished Proficient

STUDENT-CENTERED ACTIONS TEACHER-CENTERED ACTIONS

 
Possible Sources 

of Evidence:

• Conferences and Conversations  

      with the Teacher

• Formal Observations/  

      Walkthroughs

• Student Growth Processes

• Analysis of Student Data

Standards Basis: 1B, 1D, 1E, 2A, 2C, 3B, 4A, 4D, 5B 
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The teacher uses content and pedagogical expertise to design and execute 
lessons aligned with state standards, related content and student needs.

• Conveys a depth of content 
knowledge that allows for 
differentiated explanations.

• Integrates learning objectives 
with other disciplines and real-
world experiences.

• Anticipates possible student 
misunderstandings and 
proactively develops teaching 
techniques to mitigate concerns.

• Regularly provides opportunities 
for students to use different 
types of thinking (e.g., analytical, 
practical, creative and research-
based).

• Sequences instruction that 
allows students to understand 
how the lesson fits within the 
structure of the discipline and 
the state standards.

• Displays extensive content 
knowledge of all the subjects she 
or he teaches and closely related 
subjects.

• Integrates learning objectives with 
other disciplines, content areas 
and real-world experience.

• Consistently anticipates possible 
student misunderstandings and 
proactively develops teaching 
techniques to mitigate concerns.

• Consistently provides 
opportunities for students to use 
different types of thinking (e.g., 
analytical, practical, creative and 
research-based).

• Sequences instruction that allows 
students to understand how the 
lesson fits within the structure of 
the discipline, the state standards, 
related content and within real-
world scenarios.

• Conveys accurate content 
knowledge in multiple contexts.

• Integrates learning objectives 
with other disciplines.

• Anticipates possible student 
misunderstandings.

• Provides opportunities for 
students to use different types of 
thinking (e.g., analytical, practical, 
creative and research-based).

• Accurately reflects how the lesson 
fits within the structure of the 
discipline and the state standards.

• Conveys accurate content 
knowledge.

• Sometimes integrates learning 
objectives with other disciplines.

• Sometimes anticipates possible 
student misunderstandings.

• Sometimes provides 
opportunities for students to use 
different types of thinking (e.g., 
analytical, practical, creative and 
research-based).

• Conveys inaccurate content 
knowledge that leads to student 
confusion.

• Rarely integrates learning 
objectives with other disciplines.

• Does not anticipate possible 
student misunderstandings.

• Provides few opportunities for 
students to use different types of 
thinking (e.g., analytical, practical, 
creative and research-based).

INSTRUCTION DIMENSION 2.2 
Content Knowledge and Expertise

The Teacher The Teacher The Teacher The Teacher The Teacher

Distinguished Developing Improvement NeededAccomplished Proficient

STUDENT-CENTERED ACTIONS TEACHER-CENTERED ACTIONS

 
Possible Sources 

of Evidence:

• Conferences and Conversations  

      with the Teacher

• Formal Observations/  

      Walkthroughs

• Student Growth Processes

• Analysis of Student Data

Standards Basis: 1A, 1C, 1E, 1F, 2C, 3A, 3B, 3C 
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The teacher clearly and accurately communicates to support persistence,  
deeper learning and effective effort. 

• Establishes classroom practices 
that encourage all students 
to communicate effectively, 
including the use of visual tools 
and technology, with the teacher 
and their peers.

• Anticipates possible student 
misunderstandings and 
proactively develops techniques 
to address obstacles to learning.

• Provides explanations that 
are clear and coherent and 
uses verbal and written 
communication that is clear and 
correct.

• Asks questions at the creative, 
evaluative and/or analysis levels 
that focus on the objective of the 
lesson and provoke thought and 
discussion.

• Skillfully uses probing questions 
to clarify, elaborate and extend 
learning.

• Provides wait time when 
questioning students.

• Establishes classroom practices 
that encourage all students 
to communicate safely and 
effectively using a variety of tools 
and methods with the teacher and 
their peers.

• Uses possible student 
misunderstandings at strategic 
points in lessons to highlight 
misconceptions and inspire 
exploration and discovery.

• Provides explanations that are 
clear and coherent and uses 
verbal and written communication 
that is clear and correct.

• Asks questions at the creative, 
evaluative and/or analysis levels 
that require a deeper learning 
and broader understanding of the 
objective of the lesson.

• Skillfully balances wait time, 
questioning techniques and 
integration of student responses 
to support student-directed 
learning.

• Skillfully provokes and guides 
discussion to pique curiosity 
and inspire student-led learning 
of meaningful and challenging 
content.

• Establishes classroom practices 
that provide opportunities for 
most students to communicate 
effectively with the teacher and 
their peers.

• Recognizes student 
misunderstandings and responds 
with an array of teaching 
techniques to clarify concepts.

• Provides explanations that are 
clear and uses verbal and written 
communication that is clear and 
correct.

• Asks remember, understand and 
apply level questions that focus 
on the objective of the lesson and 
provoke discussion.

• Uses probing questions to clarify 
and elaborate learning.

• Leads lessons with some 
opportunity for dialogue, 
clarification or elaboration.

• Recognizes student 
misunderstandings but has a limited 
ability to respond.

• Uses verbal and written 
communication that is generally 
clear with minor errors of grammar.

• Asks remember and understand 
level questions that focus on the 
objective of the lesson but do little 
to amplify discussion.

• Directs lessons with little 
opportunity for dialogue, 
clarification or elaboration.

• Is sometimes unaware of 
or unresponsive to student 
misunderstandings.

• Uses verbal communication that 
is characterized by inaccurate 
grammar; written communication 
that has inaccurate spelling, 
grammar, punctuation or 
structure.

• Rarely asks questions, or asks 
questions that do not amplify 
discussion or align to the 
objective of the lesson.

INSTRUCTION DIMENSION 2.3 
Communication

The Teacher The Teacher The Teacher The Teacher The Teacher

Distinguished Developing Improvement NeededAccomplished Proficient

STUDENT-CENTERED ACTIONS TEACHER-CENTERED ACTIONS

Standards Basis: 1D, 1E, 2A, 3A, 4D

 
Possible Sources 

of Evidence:

• Conferences and Conversations  

      with the Teacher

• Formal Observations/  

      Walkthroughs

• Classroom Artifacts

• Student Growth Processes

• Analysis of Student Data
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INSTRUCTION DIMENSION 2.4 
Differentiation

The teacher differentiates instruction, aligning methods and techniques 
to diverse student needs. 

• Adapts lessons to address 
individual needs of all students.

• Regularly monitors the quality 
of student participation and 
performance.

• Regularly provides differentiated 
instructional methods and content 
to ensure students have the 
opportunity to master what is 
being taught.

• Proactively minimizes student 
confusion or disengagement by 
addressing learning and/or social/
emotional needs of all students.

• Adapts lessons with a wide 
variety of instructional strategies 
to address individual needs of all 
students.

• Consistently monitors the quality 
of student participation and 
performance.

• Always provides differentiated 
instructional methods and content 
to ensure students have the 
opportunity to master what is 
being taught.

• Consistently prevents student 
confusion or disengagement by 
addressing learning and/or social/
emotional needs of all students.

• Adapts lessons to address 
individual needs of all students.

• Regularly monitors the quality 
of student participation and 
performance.

• Provides differentiated 
instructional methods and 
content to ensure students have 
the opportunity to master what is 
being taught.

• Recognizes when students 
become confused or disengaged 
and responds to student learning 
or social/emotional needs.

• Adapts lessons to address some 
student needs.

• Sometimes monitors the quality 
of student participation and 
performance.

• Sometimes provides 
differentiated instructional 
methods and content.

• Sometimes recognizes when 
students become confused 
or disengaged and minimally 
responds to student learning or 
social/emotional needs.

• Provides one-size-fits-all 
lessons without meaningful 
differentiation.

• Rarely monitors the quality 
of student participation and 
performance.

• Rarely provides differentiated 
instructional methods and 
content.

• Does not recognize when students 
become confused or disengaged, 
or does not respond appropriately 
to student learning or social/ 
emotional needs.

The Teacher The Teacher The Teacher The Teacher The Teacher

Distinguished Developing Improvement NeededAccomplished Proficient

STUDENT-CENTERED ACTIONS TEACHER-CENTERED ACTIONS

 
Possible Sources 

of Evidence:

• Conferences and Conversations  

      with the Teacher

• Formal Observations/  

      Walkthroughs

• Classroom Artifacts

• Student Growth Processes

• Analysis of Student Data

Standards Basis: 1C, 1F, 2A, 2B, 2C, 3C, 4A, 5A, 5C, 5D
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INSTRUCTION DIMENSION 2.5 
Monitor and Adjust

The teacher formally and informally collects, analyzes and uses student 
progress data and makes needed lesson adjustments.  

• Utilizes input from students in 
order to monitor and adjust 
instruction, activities and pacing  
to respond to differences in 
student needs.

• Adjusts instruction and activities to 
maintain student engagement.

• Continually checks for 
understanding through purposeful 
questioning and academic 
feedback.

• Systematically gathers input from 
students in order to monitor and 
adjust instruction, activities or 
pacing to respond to differences in 
student needs.

• Adjusts instruction and activities 
to maintain student engagement.

• Uses discreet and explicit checks 
for understanding through 
questioning and academic 
feedback.

• Consistently invites input from 
students in order to monitor and 
adjust instruction and activities.

• Adjusts instruction and activities 
to maintain student engagement.

• Monitors student behavior and 
responses for engagement and 
understanding.

• Sometimes utilizes input from 
students in order to monitor and 
adjust instruction and activities.

• Adjusts some instruction within a 
limited range.

• Sees student behavior but misses 
some signs of disengagement.

• Is aware of most student 
responses but misses some clues 
of misunderstanding.

• Rarely utilizes input from students 
in order to monitor and adjust 
instruction and activities.

• Persists with instruction or 
activities that do not engage 
students.

• Generally does not link student 
behavior and responses with 
student engagement and 
understanding.

• Makes no attempts to engage 
students who appear disengaged 
or disinterested.

The Teacher The Teacher The Teacher The Teacher The Teacher

Distinguished Developing Improvement NeededAccomplished Proficient

STUDENT-CENTERED ACTIONS TEACHER-CENTERED ACTIONS

 
Possible Sources 

of Evidence:

• Conferences and Conversations  

      with the Teacher

• Formal Observations/  

      Walkthroughs

• Classroom Artifacts

• Student Growth Processes

• Analysis of Student Data

Standards Basis: 1D, 1F, 2B, 2C, 3B, 4D, 5C, 5D
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LEARNING ENVIRONMENT DIMENSION 3.1 
Classroom Environment, Routines and Procedures 

The teacher organizes a safe, accessible 
and efficient classroom.

• Establishes and uses effective 
routines, transitions and 
procedures that she or he 
implements effortlessly.

• Students take some responsibility 
for managing student groups, 
supplies and/or equipment.

• The classroom is safe, inviting and 
organized to support learning 
objectives and is accessible to all 
students.

• Establishes and uses effective 
routines, transitions and 
procedures that primarily rely 
on student leadership and 
responsibility.

• Students take primary leadership 
and responsibility for managing 
student groups, supplies, and/or 
equipment.

• The classroom is safe and 
thoughtfully designed to engage, 
challenge and inspire students to 
participate in high-level learning 
beyond the learning objectives.

• All procedures, routines and 
transitions are clear and efficient.

• Students actively participate in 
groups, manage supplies and 
equipment with very limited 
teacher direction.

• The classroom is safe and 
organized to support learning 
objectives and is accessible to 
most students.

• Most procedures, routines and 
transitions provide clear direction 
but others are unclear and 
inefficient.

• Students depend on the teacher 
to direct them in managing 
student groups, supplies and/or 
equipment.

• The classroom is safe and 
accessible to most students, but  
is disorganized and cluttered.

• Few procedures and routines 
guide student behavior and 
maximize learning. Transitions are 
characterized by confusion and 
inefficiency.

• Students often do not understand 
what is expected of them.

• The classroom is unsafe, 
disorganized and uncomfortable.

• Some students are not able to 
access materials.

Distinguished Developing Improvement NeededAccomplished Proficient

STUDENT-CENTERED ACTIONS TEACHER-CENTERED ACTIONS

Standards Basis: 
1D, 4A, 4B, 4C,4D

 
Possible Sources 

of Evidence:

• Conferences and Conversations  

      with the Teacher

• Formal Observations/  

      Walkthroughs

• Classroom Artifacts

• Analysis of Student Data
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LEARNING ENVIRONMENT DIMENSION 3.2 
Managing Student Behavior

 The teacher establishes, communicates and 
maintains clear expectations for student behavior.

• Consistently encourages and 
monitors student behavior subtly 
and responds to misbehavior 
swiftly.

• Most students know, understand 
and respect classroom behavior 
standards.

• Consistently monitors behavior 
subtly, reinforces positive 
behaviors appropriately and 
intercepts misbehavior fluidly.

• Students and the teacher create, 
adopt and maintain classroom 
behavior standards.

• Consistently implements the 
campus and/or classroom 
behavior system proficiently.

• Most students meet expected 
classroom behavior standards.

• Inconsistently implements 
the campus and/or classroom 
behavior system.

• Student failure to meet expected 
classroom behavior standards 
interrupts learning.

• Rarely or unfairly enforces 
campus or classroom behavior 
standards.

• Student behavior impedes 
learning in the classroom.

Distinguished Developing Improvement NeededAccomplished Proficient

STUDENT-CENTERED ACTIONS TEACHER-CENTERED ACTIONS

 
Possible Sources 

of Evidence:

• Conferences and Conversations  

      with the Teacher

• Formal Observations/  

      Walkthroughs

• Classroom Artifacts

• Analysis of Student Data

Standards Basis: 4A, 4B, 4C, 4D
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LEARNING ENVIRONMENT DIMENSION 3.3 
Classroom Culture

The teacher leads a mutually respectful and 
collaborative class of actively engaged learners.

• Engages all students with relevant, 
meaningful learning, sometimes 
adjusting lessons based on student 
interests and abilities.

• Students collaborate positively 
with each other and the teacher.

• Consistently engages all students 
with relevant, meaningful 
learning based on their interests 
and abilities to create a positive 
rapport amongst students.

• Students collaborate positively 
and encourage each other’s 
efforts and achievements.

• Engages all students in relevant, 
meaningful learning.

• Students work respectfully 
individually and in groups.

• Establishes a learning 
environment where most 
students are engaged in the 
curriculum.

• Students are sometimes 
disrespectful of each other.

• Establishes a learning 
environment where few students 
are engaged in the curriculum.

• Students are disrespectful of each 
other and of the teacher.

Distinguished Developing Improvement NeededAccomplished Proficient

STUDENT-CENTERED ACTIONS TEACHER-CENTERED ACTIONS

Standards Basis: 
1E, 1F, 3B, 4C, 4D, 5A, 5B, 5D

 
Possible Sources 

of Evidence:

• Conferences and Conversations  

      with the Teacher

• Formal Observations/  

      Walkthroughs

• Classroom Artifacts

• Analysis of Student Data
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PROFESSIONAL PRACTICES AND 
RESPONSIBILITIES DIMENSION 4.1 
Professional Demeanor and Ethics 

The teacher meets district expectations for attendance, 
professional appearance, decorum, procedural, ethical, legal and 
statutory responsibilities.

• Behaves in accordance with the Code 
of Ethics and Standard Practices for 
Texas Educators.

• Models all professional standards 
(e.g., attendance, professional 
appearance and behaviors) within 
the classroom.

• Advocates for the needs of all 
students in the classroom.

• Behaves in accordance with the 
Code of Ethics and Standard 
Practices for Texas Educators.

• Models all professional standards 
(e.g., attendance, professional 
appearance and behaviors) 
across the campus and district for 
educators and students.

• Advocates for the needs of all 
students in the classroom and 
campus.

• Behaves in accordance with the 
Code of Ethics and Standard 
Practices for Texas Educators.

• Meets all professional standards 
(e.g., attendance, professional 
appearance and behaviors).

• Advocates for the needs of 
students in the classroom.

• Behaves in accordance with the 
Code of Ethics and Standard 
Practices for Texas Educators.

• Meets most professional 
standards (e.g., attendance, 
professional appearance and 
behaviors).

• Fails to meet the Code of Ethics 
and Standard Practices for Texas 
Educators.

• Meets few professional standards 
(e.g., attendance, professional 
appearance and behaviors) or 
violates legal requirements.

Distinguished Developing Improvement NeededAccomplished Proficient

STUDENT-CENTERED ACTIONS TEACHER-CENTERED ACTIONS

 
Possible Sources 

of Evidence:

• Conferences and Conversations  

      with the Teacher

• Formal Observations/  

      Walkthroughs

• Classroom Artifacts

• Analysis of Student Data

• Daily Interaction with Others

Standards Basis: 6B, 6C, 6D



© TEA  11/17/16 T-TESS Rubric 14

PROFESSIONAL PRACTICES AND 
RESPONSIBILITIES DIMENSION 4.2
Goal Setting 

The teacher reflects on his/her practice.

• Sets some short- and long-term 
professional goals based on self-
assessment, reflection, peer and 
supervisor feedback, contemporary 
research and analysis of student 
learning.

• Meets all professional goals 
resulting in improvement in practice 
and student performance.

• Consistently sets, modifies and 
meets short- and long-term 
professional goals based on 
self-assessment, reflection, 
peer and supervisor feedback, 
contemporary research and 
analysis of student learning.

• Implements substantial changes 
in practice resulting in significant 
improvement in student 
performance.

• Sets short- and long-term 
professional goals based on 
self-assessment, reflection and 
supervisor feedback.

• Meets all professional goals 
resulting in improvement 
in practice and student 
performance.

• Sets short-term goals based on 
self-assessment.

• Meets most professional goals 
resulting in some visible changes 
in practice.

• Sets low or ambiguous goals 
unrelated to student needs or 
self-assessment.

• Meets few professional goals and 
persists in instructional practices 
that remain substantially 
unimproved over time.

Distinguished Developing Improvement NeededAccomplished Proficient

STUDENT-CENTERED ACTIONS TEACHER-CENTERED ACTIONS

 
Possible Sources 

of Evidence:

• Goal-Setting and Professional   

     Development Plan (GSPD)

• Conferences and Conversations  

     with the Teacher, Including  

     the End-of-Year Cconference

• Analysis of Student Data 

Standards Basis: 5D, 6A, 6B
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PROFESSIONAL PRACTICES AND  
RESPONSIBILITIES DIMENSION 4.3
Professional Development

The teacher enhances the professional community.

• Leads colleagues collaboratively 
on campus to identify professional 
development needs through self-
reflection.

• Fosters faculty knowledge and 
skills in support of the school 
improvement plan through 
professional learning  
communities, grade- or subject-
level team leadership, committee 
membership or other opportunities 
beyond the campus.

• Leads colleagues collaboratively in 
and beyond the school to identify 
professional development needs 
through detailed data analysis 
and self-reflection. 

• Seeks resources and 
collaboratively fosters faculty 
knowledge and skills.

• Develops and fulfills the school 
and district improvement plans 
through professional learning 
communities, grade- or subject-
level team leadership, committee 
leadership or other opportunities 
beyond the campus.

• Collaboratively practices in 
all scheduled professional 
development activities, 
campus professional learning 
communities, grade- or 
subject-level team membership, 
committee membership or other 
opportunities. 

• Engages in most scheduled 
activities, professional learning 
communities, committee, grade- 
or subject-level team meetings 
as directed.

• Engages in few professional 
development activities, 
professional learning 
communities or committees to 
improve professional practice.

Distinguished Developing Improvement NeededAccomplished Proficient

STUDENT-CENTERED ACTIONS TEACHER-CENTERED ACTIONS

 
Possible Sources 

of Evidence:

• Goal-Setting and Professional   

     Development Plan (GSPD)

• Conferences and Conversations  

     with the Teacher, Including  

     the End-of-Year Cconference

• Analysis of Student Data

• Daily Interaction with Others 

Standards Basis: 3A, 6A, 6B, 6C
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PROFESSIONAL PRACTICES AND 
RESPONSIBILITIES DIMENSION 4.4
School Community Involvement

The teacher demonstrates leadership with students, colleagues, and 
community members in the school, district and community through 
effective communication and outreach.

• Systematically contacts parents/
guardians regarding students’ 
academic and social/emotional 
growth through various methods.

• Joins colleagues in collaborative 
efforts that enhance student 
learning and welfare.

• Clearly communicates the mission, 
vision and goals of the school to 
students, colleagues, parents and 
families, and other community 
members.

• Systematically contacts parents/ 
guardians regarding students’ 
academic and social/emotional 
growth through various methods.

• Initiates collaborative efforts that 
enhance student learning and 
growth.

• Leads students, colleagues, 
families and community members 
toward reaching the mission, 
vision and goals of the school.

• Contacts parents/guardians 
regularly regarding students’ 
academic and social/emotional 
growth.

• Actively participates in all school 
outreach activities

• Communicates the mission, 
vision and goals of the school to 
students, colleagues, parents and 
families.

• Contacts parents/guardians in 
accordance with campus policy.

• Attends most required school 
outreach activities.

• Communicates school goals to 
students, parents and families.

• Contacts parents generally about 
disciplinary matters.

• Attends few required school 
outreach activities.

Distinguished Developing Improvement NeededAccomplished Proficient

STUDENT-CENTERED ACTIONS TEACHER-CENTERED ACTIONS

 
Possible Sources 

of Evidence:

• Conferences and Conversations  

     with the Teacher, Including  

     the End-of-Year Cconference

• Classroom Artifacts

• Student Data

• Daily Interaction with Others 

Standards Basis: 
2A, 2B, 4A, 4D, 5B, 6B, 6C, 6D
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RUBRIC WORD BANK 
with example qualifiers that are interchangeably used:

LEARNING 
ENVIRONMENT
CLASSROOM 

CULTURE

ALL ALL ALL MOST FEW

LEARNING 
ENVIRONMENT

MANAGING  
STUDENT  
BEHAVIOR

CONSISTENTLY CONSISTENTLY CONSISTENTLY INCONSISTENTLY RARELY

INSTRUCTION
ACHIEVING  

EXPECTATIONS
ALL MOST MOST SOME FEW

INSTRUCTION
CONTENT  

KNOWLEDGE  
AND EXPERTISE

CONSISTENTLY REGULARLY DOES  
(ACTION) SOMETIMES FEW

INSTRUCTION
DIFFERENTIATION

ALWAYS REGULARLY DOES  
(ACTION) SOMETIMES DOES NOT  

(ACTION)

DIMENSION 
EXAMPLE:

Distinguished Developing Improvement 
Needed

Accomplished Proficient

TEACHER-CENTERED ACTIONSSTUDENT-CENTERED ACTIONS



TEACHER HANDBOOK



Introduction 



Texas Teacher Standards 
Texas Administrative Code, Chapter 149.1001 - Texas Teacher 
Standards. 
Purpose: The standards identified in this section are performance standards to be used to 
inform the training, appraisal, and professional development of teachers.   

Standard 1. Instructional Planning and Delivery. 



Standard 2. Knowledge of Students and Student Learning.



Standard 3. Content Knowledge and Expertise. 



Standard 4. Learning Environment. 



Standard 5. Data-Driven Practice. 



Standard 6. Professional Practices and Responsibilities. 



Texas Teacher Standards in Review 

1. How are campus professionals engaged in ongoing study and application of the Texas
Teacher Standards?

2. How are these standards used to guide professional expectations for teachers and
continuously ensure that quality practices are embraced and implemented?

3. How are the standards used in conjunction with the T-TESS Rubric to self-assess and
develop plans for improvement?

A Culture of  Continuous Improvement 

Four Domains of  the T-TESS Rubric 

Figure 1



Figure 1. Four Domains of the T-TESS Rubric 

 Planning Domain 



Figure 2

Figure 2. Relationship Among Content, Process and Context 

(1) What do I want students to know and be able to do as a result of
this lesson?

(2) How will the students be engaged in the learning to address
their individual needs and interests?

(3) How will I assess that the students have demonstrated mastery
of the identified knowledge, skills, and concepts in the lesson?

What do I want students to know and be able to do as a result of this 
lesson? Which curriculum standards will be addressed?  

How will this be taught to address 
individual needs, and interests? 

Which instructional strategies have 
a high probability of impacting 

student performance?  

How will information be presented in 
familiar contexts and those in which the 

content is relevant and useful?  How 
will it make sense to students in their 

own frame of reference?  



Standards and Alignment 
Dimension 1.1
The teacher designs clear, well-organized, sequential lessons that reflect best practice, align 
with the standards, and are appropriate for diverse learners. 

▪



o
o
o
o
o
o
o
o
o
o
o
o
o

T-TESS Alignment to Practice:



Key Questions: 

Clarification 



District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 



Clarification

▪

▪

▪



▪

▪



District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 

Clarification

measured



District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 

Clarification 



Figure 3

Figure 3. Four Elements Needed for Teachers to Effectively Integrate Technology

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 



Data and Assessments 
Dimension 1.2
The teacher uses formal and informal methods to measure student progress, then manages 
and analyzes student data to inform instruction. 



T-TESS Alignment to Practice:

Key Questions: 



Clarification

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 



.
Clarification

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 

.
Clarification



District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 



Knowledge of Students 
Dimension 1.3
Through knowledge of students and proven practices, the teacher ensures high levels of 
learning, social-emotional development and achievement for all students. 

Figure 4. Connection Between Knowledge of Students and Lesson Execution



T-TESS Alignment to Practice:

The teacher knows the students, their learning styles, 
interests, backgrounds, life experiences and skills.  

Teachers design and execute quality lessons that…



Key Questions: 

Clarification

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 



Clarification

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 

Clarification



District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 

Activities 
Dimension 1.4
The teacher plans engaging, flexible lessons that encourage higher-order thinking, persistence 
and achievement. 



T-TESS Alignment to Practice:

Key Questions: 



Clarification

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 



Clarification

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 

Clarification

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 



Clarification

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 

Instruction Domain  



Achieving Expectations 
Dimension 2.1
The teacher supports all learners in their pursuit of high levels of academic and social-
emotional success. 



T-TESS Alignment to Practice:

Key Questions: 

Clarification



District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 

Clarification

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 



Clarification

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 



Clarification

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 



Content Knowledge and Expertise 
Dimension 2.2
The teacher uses content and pedagogical expertise to design and execute lessons aligned 
with state standards, related content and student needs. 

T-TESS Alignment to Practice:



Key Questions: 

Clarification



District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 

Clarification

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 

Clarification



District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 

Clarification 

Analytical Thinking

Creative Thinking

Research-Based Thinking



District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 

Clarification

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 



Communication 
Dimension 2.3
The teacher clearly and accurately communicates to support persistence, deeper learning and 
effective effort. 

T-TESS Alignment to Practice:



Key Questions: 

Clarification



District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 

Clarification

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 



Clarification

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 

Clarification



District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 

Clarification

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 



Clarification

Wait Time
Wait Time I Wait

Time II
Wait 

Time

Advantages of Wait Time

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 



Differentiation 
Dimension 2.4
The teacher differentiates instruction, aligning methods and techniques to diverse student 
needs. 

content
process 

products 
learning environment

T-TESS Alignment to Practice:



Key Questions: 

Clarification

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 



Regularly monitors the quality of student participation and performance. 
Clarification

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 

Clarification



District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 

Clarification

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 



Monitor and Adjust 
Dimension 2.5
The teacher formally and informally collects, analyzes and uses student progress 
data and makes needed lesson adjustments. 

T-TESS Alignment to Practice:



Key Questions: 

Clarification

Figure 5

Figure 5. Key Aspects of the Monitor and Adjust Dimension 



District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 

Clarification



District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 

Clarification

Figure 6



Figure 6. Potential Monitor and Adjust Activities

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 

Learning Environment Domain  



Classroom Environment, Routines and Procedures
Dimension 3.1 
The teacher organizes a safe, accessible, and efficient classroom.

T-TESS Alignment to Practice:



Key Questions: 

Clarification



District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 

Clarification

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 

Clarification

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 



Managing Student Behavior
Dimension 3.2 
The teacher establishes, communicates, and maintains clear expectations for 
student behavior.

T-TESS Alignment to Practice:



Key Questions: 

Clarification



District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 

Clarification

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 



Classroom Culture
Dimension 3.3 
The teacher leads a mutually respectful and collaborative class of actively 
engaged learners.

T-TESS Alignment to Practice:



Key Questions: 

Clarification

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 

Clarification



District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 

Professional Practices and Responsibilities 
Domain  



Professional Demeanor and Ethics
Dimension 4.1 
The teacher formally and informally collects, analyzes and uses student progress 
data and makes needed lesson adjustments. 

T-TESS Alignment to Practice:

Key Questions: 



Clarification

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 



Clarification

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 

Clarification

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 



Goal Setting
Dimension 4.2 
The teacher reflects on his/her practice.

T-TESS Alignment to Practice:



Key Questions: 

Clarification

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 



Clarification

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 



Professional Development
Dimension 4.3 
The teacher enhances the professional community.



T-TESS Alignment to Practice:

Key Questions: 

Clarification



District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 

Clarification



District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 

School Community Involvement 
Dimension 4.4 
The teacher demonstrates leadership with students, colleagues, and community 
members in the school, district, and community through effective communication 
and outreach.



T-TESS Alignment to Practice:

Key Questions: 

Clarification

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 



Joins colleagues in collaborative efforts that enhance student learning and 
welfare.

Clarification

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors

Clarification

District/Campus 
Connections

Possible Teacher Behaviors Possible Student Behaviors 
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Texas Teacher Evaluation and Support System (T-TESS) Rubric 

PLANNING 
Standards and Alignment (Dimension 1.1) 

Dimension 1.1
Standards and 
Alignment: 
The teacher designs 
clear, well- 
organized, 
sequential 
lessons that reflect 
best practice, align 
with standards 
and are appropriate 
for diverse learners. 

Standards Basis: 
1A, 1B, 3A, 3B, 3C 

Potential Sources of 
Evidence: 
Conferences and 
conversations with the 
teacher; formal 
observations and 
walkthroughs; 
classroom artifacts; 
student growth 
processes 

DISTINGUISHED ACCOMPLISHED PROFICIENT DEVELOPING IMPROVEMENT NEEDED 

All rigorous and measurable goals
aligned to state content standards.
All activities, materials and
assessments that:
o are logically sequenced
o are relevant to students’ prior

understanding and real-world
applications

o integrate and reinforce
concepts from other
disciplines

o provide appropriate time for
student work, student reflection,
lesson and lesson closure

o deepen understanding of
broader unit and course
objectives

o are vertically aligned to state
standards 

o are appropriate for diverse
learners 

• Objectives aligned and logically
sequenced to the lesson’s goal,
providing relevant and enriching
extensions of the lesson

• Integration of technology to
enhance mastery of goal(s).

All measurable goals aligned
to state content standards.
All activities, materials
and assessments that:
o are sequenced
o are relevant to

students’ prior
understanding

o integrate other disciplines
o provide appropriate time

for student work, lesson
and lesson closure

o reinforce broader unit
and course objectives

o are vertically aligned
to state standards

o are appropriate for
diverse learners

All objectives aligned
and logically sequenced
to the lesson‘s goal.
Integration of technology
to enhance mastery of 
goal(s). 

All goals
aligned to state
content
standards.
All activities,
materials and
assessments that:
o are sequenced
o are relevant to

students
o provide appropriate

time for lesson and
lesson closure

o fit into the broader
unit and course
objectives

o are appropriate
for diverse
learners.

All objectives
aligned to the
lesson’s goal.
Integration of
technology when
applicable.

Most goals aligned to
state content
standards.
Most activities,
materials and
assessments that:
o are sequenced
o sometimes provide

appropriate time for
lesson and lesson
closure

Lessons where most
objectives are aligned
and sequenced to the
lesson’s goal.

Few goals aligned to
state content
standards.
Few activities,
materials and
assessments that:

o are sequenced
o rarely provide time for

lesson and lesson
closure

• Lessons where few
objectives are aligned
and sequenced to the
lesson’s goal.

  STUDENT-CENTERED ACTIONS                TEACHER-CENTERED ACTIONS 
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PLANNING 
Data and Assessment (Dimension 1.2) 

Dimension 1.2 
Data and 
Assessment: 
The teacher uses 
formal and informal 
methods 
to measure student 
progress, then 
manages and 
analyzes student data 
to inform instruction.

Standards Basis: 
1B, 1F, 2B, 2C, 5A, 5B, 
5C, 5D 

Potential Sources of 
Evidence: Conferences 
and conversations with 
the teacher; formal 
observations and 
walkthroughs; 
classroom artifacts; 
student growth 
processes; analysis of 
student data 

DISTINGUISHED ACCOMPLISHED PROFICIENT DEVELOPING IMPROVEMENT NEEDED

Formal and informal assessments
to monitor progress of all
students, shares appropriate
diagnostic, formative and
summative assessment data with
students to engage them in self- 
assessment, build awareness of
their own strengths and
weaknesses and track their own
progress.
Substantive, specific and timely
feedback to students, families and
school personnel on the growth of
students in relation to classroom
and campus goals and engages
with colleagues to adapt school-
wide instructional strategies and 
goals to meet student needs while 
maintaining confidentially. 
Analysis of student data connected 
to specific instructional strategies 
and use of results to reflect on his 
or her teaching and to monitor 
teaching strategies and behaviors in 
relation to student success. 

Formal and informal
assessments to monitor
progress of all students and
incorporate appropriate
diagnostic, formative and
summative assessments
data into lesson plans.
Substantive, specific and
timely feedback to
students, families and
other school personnel on
the growth of students in
relation to classroom and
campus goals, while
maintaining student
confidentiality.
Analysis of student data
connected to specific 
instructional strategies and 
use of results to reflect on 
his or her teaching and to 
monitor teaching strategies 
and behaviors in relation to 
student success. 

Formal and
informal
assessments to
monitor progress
of all students.
Consistent
feedback to
students, families
and other school
personnel while
maintaining
confidentiality.
Analysis of student
data connected to 
specific 
instructional 
strategies. 

Formal and
informal
assessments to
monitor progress
of most students.
Timely
feedback to
students and
families.
Utilization of
multiple
sources of
student data.

Few formal and
informal
assessments to
monitor student
progress.
Few opportunities
for timely feedback
to students or
families.
Utilization of few
sources of student
data.

STUDENT-CENTERED ACTIONS             TEACHER-CENTERED ACTIONS 
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PLANNING 
Knowledge of Students (Dimension 1.3) 

Dimension 1.3 
Knowledge of 
Students: 
Through knowledge of 
students and proven 
practices, the teacher 
ensures high levels of 
learning, social- 
emotional 
development and 
achievement for all 
students. 

Standards Basis: 
1A, 1B, 1C, 2A, 2B, 
2C 

Potential Sources of 
Evidence: Conferences 
and conversations with 
the teacher; formal 
observations and 
walkthroughs; 
classroom artifacts; 
student growth 
processes; analysis of 
student data 

DISTINGUISHED ACCOMPLISHED PROFICIENT DEVELOPING IMPROVEMENT NEEDED

All lessons that connect to
students’ prior knowledge,
experiences, interests and
future learning expectations
across content areas.
Guidance for students to
apply their strengths,
background knowledge, life
experiences and skills to
enhance each other’s
learning.
Opportunities for students
to utilize their individual
learning patterns, habits
and needs to achieve high
levels of academic and
social-emotional success.

All lessons that connect
to students’ prior
knowledge, experiences
and future learning
expectations.
Guidance for students to
apply their strengths,
background knowledge,
life experiences and skills
to enhance their own
learning.
Opportunities for
students to utilize their
individual learning
patterns, habits and
needs.

All lessons that
connect to students’
prior knowledge and
experiences.
Adjustments to address
strengths and gaps in 
background knowledge, 
life experiences and 
skills of all students. 

Most lessons that
connect to
students’ prior
knowledge and
experiences. 
Adjustments to
address strengths
and gaps in
background
knowledge, life
experiences and
skills of most
students.

Few lessons that
connect to students’
prior knowledge and
experiences.
Adjustments to
address strengths and 
gaps in background 
knowledge, life 
experiences and skills 
of few students. 

STUDENT-CENTERED ACTIONS             TEACHER-CENTERED ACTIONS 
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PLANNING 
Activities (Dimension 1.4) 

Dimension 1.4  
Activities: 
The teacher plans 
engaging, flexible 
lessons that 
encourage higher- 
order thinking, 
persistence and 
achievement.

Standards Basis: 
1B, 1C, 1D, 1E 
Potential Sources of 
Evidence: Conferences 
and conversations with 
the teacher; formal 
observations and 
walkthroughs; 
classroom artifacts; 
student growth 
processes; analysis of 
student data 

DISTINGUISHED ACCOMPLISHED PROFICIENT DEVELOPING IMPROVEMENT NEEDED

Opportunities for students to
generate questions that lead
to further inquiry and
promote complex, higher- 
order thinking, problem
solving and real-world
application
Instructional groups based on
the needs of all students, and
allows for students to take
ownership of group and 
individual accountability. 
The ability for all students to 
set goals, reflect on, evaluate 
and hold each other 
accountable within 
instructional groups. 
Activities, resources, 
technology and instructional 
materials that are all aligned to 
instructional purposes, are 
varied and appropriate to 
ability levels of students and 
actively engage them in 
ownership of their learning. 

Questions that encourage
all students to engage in
complex, higher-order
thinking and problem
solving.
Instructional groups based
on the needs of all students
and maintains both group
and individual accountability.
All students understanding
their individual roles within
instructional groups and
facilitates opportunities for
student input on goals and
outcomes of activities.
Activities, resources,
technology and instructional
materials that are all aligned
to instructional purposes,
are varied and appropriate
to ability levels of students.

Questions that
encourage all
students to
engage in
complex, higher-
order thinking.
Instructional
groups based on
the needs of all
students.
All students
understanding
their individual
roles within
instructional
groups.
Activities,
resources,
technology and
instructional
materials that are
all aligned to
instructional
purposes.

Questions that
promote limited,
predictable or rote
responses and
encourage some
complex, higher- 
order thinking.
Instructional groups
based on the needs of
most students.
Most students
understanding
their individual
roles within
instructional
groups.
Activities, resources,
technology and/or
instructional materials
that are mostly
aligned to
instructional purposes.

Encourages
little to no
complex,
higher-order
thinking.
Instructional
groups based on
the needs of a few
students.
Lack of student
understanding 
of their 
individual roles 
within 
instructional 
groups. 
Activities,
resources,
technology and/or
instructional
materials
misaligned to
instructional
purposes.

STUDENT-CENTERED ACTIONS             TEACHER-CENTERED ACTIONS 
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INSTRUCTION 
Achieving Expectations (Dimension 2.1) 

Dimension 2.1 
Achieving 
Expectations: 
The teacher 
supports all learners in 
their pursuit of high 
levels of academic and 
social- emotional
success. 

Standards Basis: 
1B, 1D, 1E, 2A, 2C, 
3B, 4A, 4D, 5B 

Potential Sources of 
Evidence: Conferences 
and conversations with 
the teacher; formal 
observations and 
walkthroughs; student 
growth processes; 
analysis of student data 

DISTINGUISHED ACCOMPLISHED PROFICIENT DEVELOPING IMPROVEMENT NEEDED

Provides opportunities for
students to establish high
academic and social- 
emotional expectations
for themselves.
Persists with the lesson
until there is evidence
that all students
demonstrate mastery of
the objective.
Provides opportunities
for students to self-
monitor and self-correct
mistakes.
Systematically enables
students to set goals for
themselves and monitor
their progress over
time.

Provides opportunities
for students to establish
high academic and
social- emotional
expectations for
themselves.
Persists with the lesson
until there is evidence
that most students
demonstrate mastery of
the objective.
Anticipates student
mistakes and encourages
students to avoid
common learning pitfalls.
Establishes systems
where students take
initiative of their own
learning and self- 
monitor.

Sets academic
expectations that
challenge all students.
Persists with the lesson
until there is evidence
that most students
demonstrate mastery
of the objective.
Addresses student
mistakes and follows
through to ensure
student mastery.
Provides
students
opportunities to
take initiative of
their own
learning.

Sets academic
expectations that
challenge most
students.
Persists with the
lesson until there is
evidence that some
students
demonstrate mastery
of the objective.
Sometimes
addresses
student
mistakes.
Sometimes
provides
opportunities for
students to take
initiative of their
own learning.

Sets expectations
that challenge few
students.
Concludes the lesson
even though there is
evidence that few
students demonstrate
mastery of the
objective.
Allows student
mistakes to go
unaddressed or
confronts student
errors in a way that
discourages further
effort.
Rarely provides
opportunities for
students to take
initiative of their own
learning.

STUDENT-CENTERED ACTIONS             TEACHER-CENTERED ACTIONS 
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INSTRUCTION 
Content Knowledge and Expertise (Dimension 2.2) 

Dimension 2.2 
Content Knowledge 
and Expertise: 
The teacher uses 
content and 
pedagogical 
expertise to design 
and execute lessons 
aligned with state 
standards, related 
content and student 
needs. 

Standards Basis: 1A, 
1C, 1E, 1F, 2C, 3A, 
3B, 3C 

Potential Sources of 
Evidence: 
Conferences and 
conversations with 
the teacher; formal 
observations and 
walkthroughs; student 
growth processes; 
analysis of student 
data 

DISTINGUISHED ACCOMPLISHED PROFICIENT DEVELOPING IMPROVEMENT NEEDED

Displays extensive content
knowledge of all the subjects
she or he teaches and closely
related subjects.
Integrates learning
objectives with other
disciplines, content areas
and real-world experience.
Consistently anticipates
possible student
misunderstandings and
proactively develops
teaching techniques to
mitigate concerns.
Consistently provides
opportunities for students
to use different types of
thinking (e.g., analytical,
practical, creative and
research-based).
Sequences instruction that
allows students to
understand how the lesson
fits within the structure of
the discipline, the state
standards, related content
and within real-world
scenarios.

Conveys a depth of
content knowledge that
allows for differentiated
explanations.
Integrates learning
objectives with other
disciplines and real-
world experiences.
Anticipates possible
student
misunderstandings and
proactively develops
teaching techniques to
mitigate concerns.
Regularly provides
opportunities for
students to use
different types of
thinking (e.g., analytical,
practical, creative and
research-based).
Sequences instruction
that allows students to
understand how the
lesson fits within the
structure of the discipline
and the state standards.

Conveys accurate
content knowledge
in multiple contexts.
Integrates
learning
objectives with
other
disciplines.
Anticipates possible
student
misunderstandings.
Provides
opportunities for
students to use
different types of
thinking (e.g.,
analytical, practical,
creative and
research- based).
Accurately reflects
how the lesson fits
within the structure
of the discipline and
the state standards.

Conveys accurate content
knowledge.
Sometimes integrates
learning objectives with
other disciplines.
Sometimes anticipates
possible student
misunderstandings.
Sometimes provides
opportunities for students
to use different types of
thinking (e.g., analytical,
practical, creative and
research-based).

Conveys inaccurate
content knowledge
that leads to
student confusion.
Rarely integrates
learning
objectives with
other disciplines.
Does not anticipate
possible student
misunderstandings.
Provides few
opportunities for
students to use
different types of
thinking (e.g.,
analytical, practical,
creative and
research- based).

 STUDENT-CENTERED ACTIONS             TEACHER-CENTERED ACTIONS 
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INSTRUCTION 
Communication (Dimension 2.3) 

Dimension 2.3 
Communication: 
The teacher clearly 
and accurately 
communicates to 
support persistence, 
deeper learning and 
effective effort. 

Standards Basis: 
1D, 1E, 2A, 3A, 4D

Potential Sources of 
Evidence: 
Conferences and 
conversations with 
the teacher; formal
observations and 
walkthroughs; student 
growth processes; 
analysis of student 
data 

DISTINGUISHED ACCOMPLISHED PROFICIENT DEVELOPING IMPROVEMENT NEEDED
Establishes classroom
practices that encourage all
students to communicate
safely and effectively using a
variety of tools and methods
with the teacher and their
peers.
Uses possible student
misunderstandings at strategic
points in lessons to highlight
misconceptions and inspire
exploration and discovery.
Provides explanations that are
clear and coherent and uses
verbal and written
communication that is clear
and correct.
Asks questions at the creative,
evaluative and/or analysis
levels that require a deeper
learning and broader
understanding of the
objective of the lesson.
Skillfully balances wait time,
questioning techniques and
integration of student
responses to support student-
directed learning.
Skillfully provokes and guides
discussion to pique curiosity
and inspire student-led
learning of meaningful and
challenging content.

Establishes classroom
practices that encourage
all students to
communicate effectively,
including the use of visual
tools and technology, with
the teacher and their
peers.
Anticipates possible
student
misunderstandings and
proactively develops
techniques to address
obstacles to learning.
Provides explanations that
are clear and coherent
and uses verbal and
written communication
that is clear and correct.
Asks questions at the
creative, evaluative
and/or analysis levels that
focus on the objective of
the lesson and provoke
thought and discussion.
Skillfully uses
probing questions
to clarify, elaborate
and extend learning.
Provides wait time when
questioning students.

Establishes classroom
practices that provide
opportunities for
most students to
communicate
effectively with the
teacher and their
peers.
Recognizes student
misunderstandings
and responds with
an array of teaching
techniques to
clarify concepts.
Provides explanations
that are clear and
uses verbal and
written
communication that is
clear and correct.
Asks remember,
understand and apply
level questions that
focus on the
objective of the
lesson and provoke
discussion.
Uses probing
questions to clarify
and elaborate
learning.

Leads lessons with
some opportunity for
dialogue, clarification
or elaboration.
Recognizes student
misunderstandings
but has a limited
ability to respond.
Uses verbal and
written
communication that
is generally clear
with minor errors of
grammar.
Asks remember and
understand level
questions that focus
on the objective of
the lesson but do
little to amplify
discussion.

Directs lessons with
little opportunity for
dialogue, clarification
or elaboration.
Is sometimes unaware
of or unresponsive to
student
misunderstandings.
Uses verbal
communication that is
characterized by
inaccurate grammar;
written communication
that has inaccurate
spelling, grammar,
punctuation or
structure.
Rarely asks questions,
or asks questions that
do not amplify
discussion or align to
the objective of the
lesson.

STUDENT-CENTERED ACTIONS           TEACHER-CENTERED ACTIONS 
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INSTRUCTION 
Differentiation (Dimension 2.4) 

  Dimension 2.4 
Differentiation: 
The teacher 
differentiates 
instruction, aligning 
methods and 
techniques to 
diverse student 
needs. 

Standards Basis: 
1C, 1F, 2A, 2B, 2C, 
3C, 4A, 5A, 5C, 
5D 

Potential Sources of 
Evidence: 
Conferences and 
conversations with 
the teacher; formal 
observations and 
walkthroughs; 
classroom artifacts; 
student growth 
processes; analysis of 
student data 

DISTINGUISHED ACCOMPLISHED PROFICIENT DEVELOPING IMPROVEMENT NEEDED

Adapts lessons with a wide 
variety of instructional 
strategies to address 
individual needs of all 
students. 
Consistently monitors the
quality of student 
participation and 
performance. 
Always provides
differentiated instructional
methods and content to
ensure students have the
opportunity to master what
is being taught.
Consistently prevents
student confusion or
disengagement by
addressing learning and/or
social/emotional needs of
all students.

Adapts lessons to
address individual needs 
of all students. 
Regularly monitors 
the quality of student 
participation and 
performance. 
Regularly provides
differentiated instructional
methods and content to
ensure students have the
opportunity to master
what is being taught.
Proactively minimizes
student confusion or
disengagement by
addressing learning
and/or social/emotional
needs of all students.

Adapts lessons to
address individual 
needs of all students. 
Regularly monitors 
the quality of 
student 
participation and 
performance. 
Provides differentiated
instructional methods
and content to ensure
students have the
opportunity to master
what is being taught.
Recognizes when
students become
confused or disengaged
and responds to student
learning or
social/emotional needs.

Adapts lessons to 
address some 
student needs. 
Sometimes 
monitors the quality 
of student 
participation and 
performance. 
Sometimes provides
differentiated
instructional methods
and content.
Sometimes recognizes
when students become
confused or disengaged
and minimally responds
to student learning or
social/emotional needs.

Provides one-size-fits-
all lessons without 
meaningful 
differentiation. 
Rarely monitors the 
quality of student 
participation and 
performance. 
Rarely provides
differentiated
instructional
methods and
content.
Does not recognize
when students
become confused or
disengaged, or does
not respond
appropriately to
student learning or
social/ emotional
needs.

STUDENT-CENTERED ACTIONS             TEACHER-CENTERED ACTIONS 
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INSTRUCTION 
Monitor and Adjust (Dimension 2.5) 

Dimension 2.5 
Monitor and Adjust: 
The teacher formally 
and informally 
collects, analyzes 
and uses student 
progress data and 
makes needed 
lesson adjustments. 

Standards Basis: 
1D, 1F, 2B, 2C, 3B, 
4D, 5C, 5D 

Potential Sources of 
Evidence: 
Conferences and 
conversations with 
the teacher; formal 
observations and 
walkthroughs; 
classroom artifacts; 
student growth 
processes; analysis of 
student data 

DISTINGUISHED ACCOMPLISHED PROFICIENT DEVELOPING IMPROVEMENT NEEDED

Systematically gathers
input from students in
order to monitor and
adjust instruction,
activities or pacing to
respond to differences
in student needs.
Adjusts instruction
and activities to
maintain student
engagement.
Uses discreet and
explicit checks for
understanding
through questioning
and academic
feedback.

Utilizes input from
students in order to
monitor and adjust
instruction, activities and
pacing to respond to
differences in student
needs.
Adjusts instruction
and activities to
maintain student
engagement.
Continually checks for
understanding through
purposeful questioning
and academic feedback.

Consistently invites
input from students in
order to monitor and
adjust instruction and
activities.
Adjusts instruction
and activities to
maintain student
engagement.
Monitors student
behavior and responses
for engagement and
understanding.

Sometimes utilizes
input from students in
order to monitor and
adjust instruction and
activities.
Adjusts some
instruction within a
limited range.
Sees student behavior
but misses some signs
of disengagement.
Is aware of most student
responses but misses 
some clues of 
misunderstanding. 

Rarely utilizes input
from students in order
to monitor and adjust
instruction and
activities.
Persists with instruction
or activities that do not
engage students.
Generally does not
link student behavior
and responses with
student engagement
and understanding.
Makes no attempts
to engage students
who appear
disengaged or
disinterested.

STUDENT-CENTERED ACTIONS             TEACHER-CENTERED ACTIONS 
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LEARNING ENVIRONMENT 
Classroom Environment, Routines and Procedures (Dimension 3.1) 

Dimension 3.1 
Classroom 
Environment, 
Routines and 
Procedures: 
The teacher 
organizes a safe, 
accessible and 
efficient classroom. 

Standards Basis: 
1D, 4A, 4B, 4C, 4D 

Potential Sources of 
Evidence: 
Conferences and 
conversations with 
the teacher; formal 
observations and 
walkthroughs; 
classroom artifacts; 
analysis of student 
data 

DISTINGUISHED ACCOMPLISHED PROFICIENT DEVELOPING IMPROVEMENT NEEDED

Establishes and uses
effective routines,
transitions and
procedures that
primarily rely on
student leadership
and responsibility.
Students take primary
leadership and
responsibility for
managing student
groups, supplies,
and/or equipment.
The classroom is safe
and thoughtfully 
designed to engage, 
challenge and inspire 
students to 
participate in high-
level learning beyond 
the learning 
objectives. 

Establishes and uses
effective routines,
transitions and
procedures that she or
he implements
effortlessly.
Students take some
responsibility for
managing student
groups, supplies and/or
equipment.
The classroom is safe,
inviting and organized to
support learning
objectives and is
accessible to all
students.

All procedures,
routines and
transitions are clear
and efficient.
Students actively
participate in groups,
manage supplies and
equipment with very
limited teacher
direction.
The classroom is safe and
organized to support
learning objectives and is
accessible to most
students.

Most procedures,
routines and transitions
provide clear direction
but others are unclear
and inefficient.
Students depend on the
teacher to direct them in
managing student
groups, supplies and/or
equipment.
The classroom is safe and
accessible to most
students, but is
disorganized and
cluttered.

Few procedures and
routines guide student
behavior and maximize
learning. Transitions are
characterized by
confusion and
inefficiency.
Students often do
not understand
what is expected of
them.
The classroom is
unsafe, disorganized
and uncomfortable.
Some students are not
able to access materials.

STUDENT-CENTERED ACTIONS             TEACHER-CENTERED ACTIONS 
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LEARNING ENVIRONMENT 
Managing Student Behavior (Dimension 3.2) 

Dimension 3.2 
Managing Student 
Behavior: 
The teacher 
establishes, 
communicates and 
maintains clear 
expectations for 
student behavior. 

Standards Basis: 
4A, 4B, 4C, 4D 

Potential Sources of 
Evidence: 
Conferences and 
conversations with 
the teacher; formal 
observations and 
walkthroughs; 
classroom artifacts; 
analysis of student 
data 

DISTINGUISHED ACCOMPLISHED PROFICIENT DEVELOPING IMPROVEMENT NEEDED

Consistently monitors
behavior subtly,
reinforces positive
behaviors
appropriately and
intercepts
misbehavior fluidly.
Students and the
teacher create, adopt
and maintain
classroom behavior
standards.

Consistently
encourages and
monitors student
behavior subtly and
responds to
misbehavior swiftly.
Most students know,
understand and
respect classroom
behavior standards.

Consistently implements
the campus and/or
classroom behavior
system proficiently.
Most students
meet expected
classroom
behavior
standards.

Inconsistently
implements the campus
and/or classroom
behavior system.
Student failure to
meet expected
classroom behavior
standards interrupts
learning.

Rarely or unfairly
enforces campus or
classroom behavior
standards.
Student behavior
impedes learning in the
classroom.

STUDENT-CENTERED ACTIONS             TEACHER-CENTERED ACTIONS 
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LEARNING ENVIRONMENT 
Classroom Culture (Dimension 3.3) 

Dimension 3.3 
Classroom Culture: 
The teacher leads a 
mutually respectful 
and collaborative 
class of actively 
engaged learners. 

Standards Basis: 
1E, 1F, 3B, 4C, 4D, 
5A, 5B, 5D 

Potential Sources of 
Evidence: 
Conferences and 
conversations with 
the teacher; formal 
observations and 
walkthroughs; 
classroom artifacts; 
analysis of student 
data 

DISTINGUISHED ACCOMPLISHED PROFICIENT DEVELOPING IMPROVEMENT NEEDED

Consistently engages
all students with
relevant, meaningful
learning based on their
interests and abilities
to create a positive
rapport amongst
students.
Students collaborate
positively and
encourage each
other’s efforts and
achievements.

Engages all students
with relevant,
meaningful learning,
sometimes adjusting
lessons based on
student interests and
abilities.
Students collaborate
positively with each
other and the teacher.

Engages all students
in relevant,
meaningful
learning.
Students work
respectfully individually
and in groups.

Establishes a learning
environment where most
students are engaged in
the curriculum.
Students are sometimes
disrespectful of each
other.

Establishes a learning
environment where few
students are engaged in
the curriculum.
Students are
disrespectful of each
other and of the
teacher.

STUDENT-CENTERED ACTIONS             TEACHER-CENTERED ACTIONS 
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PROFESSIONAL PRACTICES AND RESPONSIBILITIES 
Professional Demeanor and Ethics (Dimension 4.1) 

Dimension 4.1 
Professional 
Demeanor and 
Ethics: 
The teacher meets 
district expectations 
for attendance, 
professional 
appearance, 
decorum, 
procedural, ethical, 
legal and statutory 
responsibilities.

Standards Basis: 
6B, 6C, 6D 

Potential Sources of 
Evidence: 
Conferences and 
conversations with 
the teacher; formal 
observations and 
walkthroughs; 
classroom artifacts; 
analysis of student 
data; daily 
interaction with 
others 

DISTINGUISHED ACCOMPLISHED PROFICIENT DEVELOPING IMPROVEMENT NEEDED

Behaves in accordance
with the Code of Ethics
and Standard Practices
for Texas Educators.
Models all professional
standards (e.g.,
attendance,
professional
appearance and
behaviors) across the
campus and district for
educators and students.
Advocates for the
needs of all students in
the classroom and
campus.

Behaves in accordance
with the Code of Ethics
and Standard Practices
for Texas Educators.
Models all professional
standards (e.g.,
attendance, professional
appearance and
behaviors) within the
classroom.
Advocates for the needs
of all students in the
classroom.

Behaves in accordance
with the Code of Ethics
and Standard Practices
for Texas Educators.
Meets all professional
standards (e.g.,
attendance, professional
appearance and
behaviors).
Advocates for the needs
of students in the
classroom.

Behaves in accordance
with the Code of Ethics
and Standard Practices
for Texas Educators.
Meets most professional
standards (e.g.,
attendance, professional
appearance and
behaviors).

Fails to meet the Code
of Ethics and Standard
Practices for Texas
Educators.
Meets few professional
standards (e.g.,
attendance, professional
appearance and
behaviors) or violates
legal requirements.

STUDENT-CENTERED ACTIONS             TEACHER-CENTERED ACTIONS 
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PROFESSIONAL PRACTICES AND RESPONSIBILITIES 
Goal Setting (Dimension 4.2) 

Dimension 4.2 
Goal Setting: 
The teacher 
reflects on 
his/her practice. 

Standards Basis: 
5D, 6A, 6B 

Potential Sources of 
Evidence: Goal-
setting and 
professional 
development plan 
(GSPD); conferences 
and conversations 
with the teacher, 
including the end-of-
year conference; 
analysis of student 
data 

DISTINGUISHED ACCOMPLISHED PROFICIENT DEVELOPING IMPROVEMENT NEEDED

Consistently sets, 
modifies and meets 
short- and long- 
term professional 
goals based on self-
assessment, 
reflection, peer and 
supervisor feedback, 
contemporary 
research and 
analysis of student 
learning. 
Implements
substantial 
changes in 
practice resulting 
in significant 
improvement in 
student 
performance. 

Sets some short- and
long- term professional 
goals based on self-
assessment, reflection, 
peer and supervisor 
feedback, contemporary 
research and analysis of 
student learning. 
Meets all professional 
goals resulting in 
improvement in practice 
and student performance. 

Sets short- and long-term
professional goals based 
on self-assessment, 
reflection and supervisor 
feedback. 
Meets all professional 
goals resulting in 
improvement in practice 
and student performance. 

Sets short-term goals
based on self-assessment. 
Meets most professional 
goals resulting in some 
visible changes in 
practice. 

Sets low or ambiguous
goals unrelated to
student needs or self-
assessment.
Meets few professional
goals and persists in
instructional practices
that remain substantially
unimproved over time.

STUDENT-CENTERED ACTIONS             TEACHER-CENTERED ACTIONS 
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PROFESSIONAL PRACTICES AND RESPONSIBILITIES 
Professional Development (Dimension 4.3) 

Dimension 4.3 
Professional 
Development: 
The teacher 
enhances the 
professional 
community. 

Standards Basis: 
3A, 6A, 6B, 6C 

Potential Sources of 
Evidence: Goal-
setting and 
professional 
development plan 
(GSPD); conferences 
and conversations 
with the teacher, 
including the end-of-
year conference; 
analysis of student 
data; daily 
interaction with 
others 

DISTINGUISHED ACCOMPLISHED PROFICIENT DEVELOPING IMPROVEMENT NEEDED

Leads colleagues
collaboratively in and
beyond the school to
identify professional
development needs
through detailed data
analysis and self-
reflection.
Seeks resources and
collaboratively
fosters faculty
knowledge and skills.
Develops and fulfills the
school and district
improvement plans
through professional
learning communities,
grade- or subject- level
team leadership,
committee leadership or
other opportunities
beyond the campus.

Leads colleagues
collaboratively on
campus to identify
professional
development needs
through self-
reflection.
Fosters faculty
knowledge and skills in
support of the school
improvement plan
through professional
learning communities,
grade- or subject-level
team leadership,
committee
membership or other
opportunities beyond
the campus.

Collaboratively practices
in all scheduled
professional
development activities,
campus professional
learning communities,
grade- or subject-level
team membership,
committee membership
or other opportunities.

Engages in most
scheduled professional
development activities,
professional learning
communities, committee,
grade- or subject-level
team meetings as
directed.

Engages in few
professional
development activities,
professional learning
communities or
committees to improve
professional practice.

STUDENT-CENTERED ACTIONS             TEACHER-CENTERED ACTIONS 



© TEA

PROFESSIONAL PRACTICES AND RESPONSIBILITIES 
School Community Involvement (Dimension 4.4) 

Dimension 4.4 
School Community 
Involvement:
The teacher 
demonstrates 
leadership with 
students, colleagues, 
and community 
members in the 
school, district and 
community through 
effective 
communication and 
outreach. 

Standards Basis: 
2A, 2B, 4A, 4D, 5B, 
6B, 6C, 6D 

Potential Sources of 
Evidence: 
Conferences and 
conversations with 
the teacher, 
including the end-of-
year conference; 
classroom artifacts; 
student data; daily 
interaction with 
others 

DISTINGUISHED ACCOMPLISHED PROFICIENT DEVELOPING IMPROVEMENT NEEDED 

Systematically
contacts parents/
guardians regarding
students’ academic
and social/emotional
growth through
various methods.
Initiates
collaborative
efforts that
enhance student
learning and
growth.
Leads students,
colleagues, families
and community
members toward
reaching the mission,
vision and goals of the
school.

Systematically contacts
parents/guardians
regarding students’
academic and
social/emotional
growth through various
methods.
Joins colleagues in
collaborative efforts
that enhance student
learning and welfare.
Clearly communicates
the mission, vision and
goals of the school to
students, colleagues,
parents and families,
and other community
members.

Contacts
parents/guardians
regularly regarding
students’ academic and
social/emotional growth.
Actively participates in
all school outreach
activities
Communicates the
mission, vision and goals
of the school to
students, colleagues,
parents and families.

Contacts
parents/guardians in
accordance with campus
policy.
Attends most required
school outreach
activities.
Communicates school
goals to students,
parents and families.

Contacts parents
generally about
disciplinary matters.
Attends few required
school outreach
activities.

STUDENT-CENTERED ACTIONS           TEACHER-CENTERED ACTIONS
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RUBRIC WORD BANK 
(with examples of qualifiers that are interchangeably used)

DIMENSION EXAMPLE: DISTINGUISHED ACCOMPLISHED PROFICIENT DEVELOPING IMPROVEMENT NEEDED 

LEARNING ENVIRONMENT: 
CLASSROOM CULTURE ALL ALL ALL MOST FEW

LEARNING ENVIRONMENT: 
MANAGING STUDENT 
BEHAVIOR 

CONSISTENTLY CONSISTENTLY CONSISTENTLY INCONSISTENTLY RARELY

INSTRUCTION: 
ACHIEVING EXPECTATIONS ALL MOST MOST SOME FEW

INSTRUCTION:  
CONTENT KNOWLEDGE AND 
EXPERTISE CONSISTENTLY REGULARLY DOES (ACTION) SOMETIMES FEW

INSTRUCTION: 
DIFFERENTIATION ALWAYS REGULARLY DOES (ACTION) SOMETIMES DOES NOT (ACTION)

MOVES TO 
STUDENTCENTERED 

ACTIONS 

MOVES TO 
STUDENTCENTERED 

ACTIONS 

FOCUSES ON 
MOSTLY 

TEACHER-
CENTERED 
ACTIONS 

FOCUSES ON 
TEACHER-
CENTERED 
ACTIONS 

FOCUSES ON 
TEACHER-
CENTERED 
ACTIONS 
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